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particular person; indeed, the two are more likely to clash
than to include one another. Only one sentiment is cap-
able, from its very nature, of including all the others: it is
the sentiment of self-regard, in •which all the instincts and
sentiments—the conative tendencies generally—are organized
round the idea of self. If I can think clearly of myself as the
experiencer of certain emotions and as the possessor of certain
sentiments, I can form a self-sentiment that will become a
principle of unity in my mental life.
How is this idea of the self developed? How does self-
consciousness begin? Here we have a question over which
much mystery is made, owing to the metaphysical problems
involved in the very notion of self. But the educational
psychologist need not discuss the nature of the 'ego, whether,
for example, it is a nucleus, or entity resisting analysis, or
whether each self is merely the sum of its own experiences.
For him the self is merely the subject of experience. As we
saw earlier, knowing, feeling, and willing cannot occur apart
from some one who knows, feels, and wills. My self, then, is
precisely the entity that experiences my experiences. How do
I become aware of it? We must realize that we can be con-
scious without being conscious of self. Probably a dog or a
very young child feels pain without forming the judgment,
"I am having an experience of pain," and without thinking
of himself as the holder of that experience. When we are
half asleep our consciousness does not always rise to the
level of self-consciousness. For example, a pain like toothache
may make a gradual onset, and it is only at a certain point that
I begin to be sorry for myself and say," I have toothache again."
Before that stage the pain was probably an element in my ex-
perience, but I had not yet recognized myself as the subject of it.
Clear consciousness of self as the subject of experience marks
a distinct stage in the social and individual evolution of mind,
In the human being it must dawn in early childhood; thus
any remarks concerning its genesis are bound to be of a
tentative and speculative character. We can hope only to
distinguish a few probable factors in the process.1
1 See McDougall, An Outline of Psychology, pp. 426 et seg.

